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Abstract 

This study is a contribution to the growing literature on the subject of the role of education in 

national reconstruction and reconciliation in countries that have experienced conflict and 

severe dislocation. It takes as its focus the case of Zimbabwe during the period 1980-2010 

but related to experiences of conflict in countries such as Angola, Liberia, Mozambique, 

Sierra Leone, Somalia, the Sudan and Rwanda in Africa and, elsewhere, in Bosnia, Iraq, 

Israel, Palestine, Lebanon and Northern Ireland. The field is a relatively young, dynamic and 

immensely complex area of study and interpretation. 

The origins of my interest in this topic are as a witness to the spiral of decline and subsequent 

political violence in Zimbabwe since its independence in April 1980 during my tenure as, 

successively, Head teacher, Lecturer, Administrator, College Principal and Regional Director 

in the country between 1980 and 2005, and research work undertaken by me in Botswana, 

Zambia and Zimbabwe during these years. 

Chapter One provides an introduction to this personal and national context. In Chapter Two 

there is a detailed account of Zimbabwean politics and educational provision between 

Independence and the onset of the fieldwork in 2008. This comprises mainly a documentary 

literature review but where respondents in my subsequent fieldwork placed on record 

important episodes in relation to these parallel narratives, such accounts are included here. 

Chapter Three describes the design considerations that underpinned the empirical aspects of 

the project. Three separate field visits were made to Zimbabwe, in June to July, 2008, April 

to May 2009 and December 2009 to January 2010. In total the respondent sample comprised 
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encounters with 200 individuals in the field (through interviews and via participant and non-

participant observation), supplemented by 90 semi-structured telephone interviews 

undertaken from the UK. In addition, at the commencement of fieldwork 41 postal 

questionnaires were administered in order to frame the main themes to be examined and to 

reach respondents in 'no go' areas and overseas (details are in section 3.3). 

As fieldwork conditions were, at times, extremely difficult and dangerous (especially in 

2008) data collection procedures often had to be improvised and there were many difficult 

ethical decisions to be made about responsible forms of field research in such circumstances. 

These procedures and considerations are set in out detail in sections 3.3.4 and 3.4 and in 

Chapter Four. 

Chapter Five presents the findings of the empirical part of the project in the context of a 

wider scholarly literature. Eight key themes are indentified from the Zimbabwean empirical:

1 data (section 5.2) and these are related to eight broad principles identified in the wider 

international literature (section 5.3).

In Chapter Six conclusions are drawn, including the specific insights that can be derived from 

the Zimbabwean case.  


