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Abstract 

 

Bystander intervention is showing promise as a strategy for violence reduction. Following 

successful preliminary evaluation of The Intervention Initiative (TII), a bystander programme 

for universities, a Public Health department in a local authority commissioned a DVA-

specific version of TII for communities which became Active Bystander Communities 

(ABC). This paper documents, in narrative and reflexive form, the challenges and 

complexities faced by the research team and practitioners in translating TII into a new context 

for a new audience. We review findings from research, document the theoretical rationale 

underpinning the new programme, and its content and adherence to effective prevention 

criteria. We discuss the community readiness model and results of our engagement with a 

wider practitioner base and how feedback informed further programme development. We 

document the importance of the intersect and interplay of academic work with practitioner 

‘real world’ realities. We discuss two fundamental theoretical issues: the meaning of 

‘communities’ in this context, and the safety of interventions expressing social disapproval of 

problematic male behaviour to perpetrators designed to shift social norms. Government cuts 

have affected the structures and the staffing required to pilot the intervention in communities. 
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Further research into effectiveness of the intervention and barriers to implementation is 

needed. 

Introduction 

 This paper represents a collaborative contribution by academic authors 

(Fenton and Jones) and practitioners (Moss and Cooke) as to the theoretical and practical 

challenges of developing and implementing a bystander programme for the prevention of 

domestic violence and abuse (DVA) in community settings in the UK. 

The background to this co-creation project is previous work done for Public Health 

England (PHE) by the first author and colleagues in the development of the first evidence-

based bystander intervention programme - The Intervention Initiative (hereafter TII) (Fenton, 

Mott, McCartan and Rumney, 2014), for the prevention of both sexual violence and DVA in 

UK university settings. TII is theoretically based upon a narrative and systematic literature 

review of bystander intervention in university settings (Fenton, Mott, McCartan and Rumney, 

2016) which built on Powell’s review of 2011. The theoretical and pedagogical work carried 

out by Fenton and Mott in adapting the US evidence base into a different sociocultural 

context in the UK, and the challenges of doing so, are well-documented in the literature 

(Fenton and Mott, 2017; 2018a). Following the successful preliminary evaluation of TII 

(Fenton and Mott, 2018b), and the collaboration between Fenton and public health specialists 

in delivering TII to students, a Public Health department in a local authority commissioned a 

new version of TII specifically about DVA in recognition of need, for ‘Communities, Friends 

and Family’. This new programme became Active Bystander Communities (ABC). It must be 

noted that the theoretical work in translating the US models into the UK context for the 

original TII is not repeated here and we encourage readers to engage with the above literature 

in conjunction with this paper. 
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In this paper we aim to make a significant contribution to the evidence base about 

bridging the science-practice gap in applied legal, health and policy research for the first time 

in the to-date unexplored realm of transposing university bystander prevention efforts into 

wider communities in the UK. This paper documents, in narrative and reflexive form, the 

challenges and complexities faced by the academics and practitioners in translating the 

original TII into this new context. We document the theoretical underpinnings of ABC 

development. We discuss the results of our engagement with our potential audience and 

potential facilitators through a wider practitioner base and how this informed further – and to 

some extent, unanticipated - programme improvement. We discuss how restructuring and 

resourcing created barriers to community readiness and capacity in a context of cuts to central 

UK Government funding. We individuate two fundamental theoretical issues requiring 

further research. The first relates to what the concept of ‘community’ might mean in this 

context and how we might think about community readiness to implement prevention 

programming. The second relates to how – or indeed whether - interventions to shift social 

norms about normative male behaviour by intervening with perpetrators to express 

disapproval, can still protect the victim’s need to be in control of actions about her situation 

and not to be further victimised. We take a novel creative presentational approach in order to 

present a reconstruction of the reality of co-creation work which illustrates the intersect and 

interplay of academic work with real world practice. This paper consciously adopts a 

chronological narrative approach as opposed to a conventional academic structure, and to this 

end we intersperse more traditional academic narrative with reflexive accounts from the 

practitioners’ perspectives. The voices of the practitioners are denoted by the use of italics.  

Literature review 

Domestic violence and abuse (DVA) and law 
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DVA is understood to be ‘any incident or pattern of incidents of controlling, coercive 

or threatening behaviour, violence or abuse between those aged 16 or older who are, or have 

been, intimate partners regardless of gender or sexual orientation’, encompassing 

psychological, physical, sexual, economic and emotional abuse (HM Gov, 2019, p.5). DVA 

represents a global public health problem (WHO, 2013) and a human rights issue, impacting 

severely upon individuals and communities, and estimated to have cost England and Wales 

£66 billion in 2016 to 2017 (Home Office, 2019). The extent of the problem can be estimated 

from the most recent Crime Survey of England and Wales (CSEW) (ONS, 2018), which 

found that 26% of women and 15% of men aged 16 to 59 experienced at least one incident of 

DVA during their lifetime. The gendered differences found by the CSEW are greater when 

measurements remove the cap on frequency of victimisation (Walby, Towers, and Francis, 

2016) and integrate the impact of incidents (Hester et al, 2017). DVA forms part of a social 

pattern of gendered violence against women, deeply rooted in systemic gender inequality 

(Hester and Lilley, 2014). 

Despite the abundant research literature into the gendered nature and nuance of harms 

and the importance of recognising and responding to coercive control as a multifaceted 

pattern of intersecting and repeated abuse perpetrated within a context of power and control, 

the law remains an inadequate tool to protect victims or offer them redress. There is no 

specific crime of domestic violence, rather, the law is piecemeal and predominantly historic, 

privileging a dominant narrative of DVA as incident-based physical harm with such injuries 

sitting at the apex of the ‘hierarchy of harm’ (Bishop, 2016). Some progress has been made 

legislatively in recent times, for example with the new criminal offence of Coercive or 

Controlling Behaviour under s.76 of the Serious Crime Act, 2015, which does recognise 

ongoing patterns of behaviour and psychological harm. While legislation may be important at 

the structural level, it is clear that ‘the law alone cannot change our social condition’ 
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(MacKinnon, 1987). Law can only be one part of a multi-level strategic response which 

recognises the intersection of risk factors contributing to violence against women (VAW) 

which occur at the macro, meso, micro and ontogenetic level, and correlative policy 

intervention implications for disrupting these pathway (Hagemann-White et al, 2010). Even 

in this regard, the efficacy of law should be questioned: as Bishop argues, law is in itself 

highly patriarchal and “therefore one of the overarching macro-level institutions which can 

serve to foster the inequalities and gendered societal expectations, values and beliefs that 

enable the commission of domestic violence” (Bishop, 2010, p.60). As law predominantly 

operates as a mechanism which is only activated after the event has occurred it is 

unsurprising that academics, policy-makers and activists have begun to focus on prevention 

work fundamentally directed to stopping abuse happening before it occurs. As a way of 

seeking to end the commission of criminal offences in society and promote social justice, 

prevention is equally a legitimate focus of enquiry for legal scholars. Prevention is 

particularly directed to the ontogenetic level of individual beliefs (such as masculinity ideals) 

and at the micro environmental level (such as peer support, myths and stereotypes). It is 

encouraging that the 2019 Consultation Response recognises the importance of prevention 

through raising public awareness of domestic abuse and ‘challenging the social attitudes that 

allow domestic abuse to occur’ (p.14). Whilst this recognition of prevention is welcome, it 

needs resourcing at the meso and macro levels and the Government has been criticised for 

failing to provide for dedicated accompanying resource (Women’s Aid, 2019). In addition to 

bringing offenders to justice, appropriate legal enquiry might be into the role of law in 

mandating prevention work (and funding) as part of the ecological model of causal pathways 

– which is as yet unexplored. 

 

 Bystander models 
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One prevention strategy that has been particularly recognised in recent times is the 

bystander intervention model. There is an increasing body of international research which has 

developed over the past two decades predominantly in the field of sexual assault in university 

settings in the US, which presents promising findings as to potential effectiveness (Fenton et 

al, 2016). The literature reports statistically significant changes across behavioural, cognitive, 

attitudinal measures (Degue et al, 2014; for a summary see Fenton et al, 2016) and reduced 

victimisation and perpetration at the community (campus) level (Coker et al, 2016).  

Bystander models are complex and multi-faceted. The primary purpose of the model 

is that bystanders will be enabled and empowered to intervene safely to disrupt the social 

acceptability of, and peer support for, violence, thus sending repeated messages to the 

wrongdoer about the unacceptability of their actions and to other bystanders about the 

acceptability of intervening. The second purpose is that the model strategically delivers a 

series of potential changes to the attitudes, beliefs, social and cultural norms and peer group 

relationships among participants that increase intervention likelihood and to the conditions 

under which perpetration may occur (Fenton et al, 2016, p.22). The focus on prosocial 

bystander action is appealing because it diverts attention from situating women as victims 

and men as perpetrators whilst simultaneously allowing the gendered nature of violence and 

its roots in gender inequality to be discussed. The positive framing of men as prosocial 

bystanders may decrease resistance and engage men: a strategy now well-recognised by 

academics, practitioners, activists and policy-makers as an imperative to combatting VAW 

(Flood, 2011). 

On the public health model of prevention, bystander models are generally understood 

as primary prevention, that is, preventing violence before it occurs. However, the theoretical 

work done by McMahon and Banyard (2012) utilised in the development of TII, recognises 

that to address the multifaceted aetiology of violence as situated in the individual within the 
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context of their wider social environment, primary (before violence occurs), secondary 

(actual violence, which in itself may be high risk, or less severe but in itself a risk factor for 

more severe violence) and tertiary (supportive disclosure after the event) bystander 

interventions are indicated at every level along the spectrum or ‘continuum’ of violence 

against women (Kelly, 1987). 

Social Norms Theory 

Aimed at correcting misperceptions which influence behaviour, the social norms 

approach is a theory and evidence-based approach to mitigating barriers to making bystander 

interventions (Berkowitz, 2009; 2013). Of particular importance is the mutually reinforcing 

relationship between pluralistic ignorance and false consensus which occurs when individuals 

misperceive others’ desire to intervene. Such misperceptions prevent intervening, and 

consequently the lack of intervention supports the perpetrator’s false consensus belief that the 

behaviour is acceptable (Berkowitz, 2009; 2013). The integration of a social norms 

component into a bystander model is therefore likely to be maximally effective. 

Community Readiness 

The community readiness theoretical model was created to address, understand and 

classify a community’s readiness for implementation of prevention programmes (Edwards et 

al, 2000). The model sets out 9 stages of readiness ranging from ‘no awareness’ to 

‘professionalisation’ where prevention is embedded and supported, and accompanying 

strategies for moving through the stages for implementation to higher levels of readiness. One 

of the complexities facing our co-creation project was the move away from university 

communities - which may be more motivated or ready to act due to contemporary political 

pressures and which embody more specific environmental spaces within which 

implementation can be situated - to wider non-student communities. Community readiness 
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then might apply to both practitioner communities who recognise the need for prevention, 

and target populations who may be differentially situated on the readiness model. One 

important factor both in terms of community readiness, capacity and public health more 

generally is resource (institutional, material and social, see Mikton et al, 2011) and political 

climates, which are inevitably and intrinsically interlinked.  

Background to the Commission of ABC: community practitioner readiness 

Moss and Cooke were working as part of the Public Health team within a local authority. At 

this time the Neighbourhood Structures that were active in local communities raised DVA as 

an issue. Local Partnerships questioned what action could be taken in communities to 

address DVA apart from distributing leaflets and information about available services. TII 

appeared to offer much of what was needed to address the community and cultural changes 

necessary to respond to DVA in the authority. It was anticipated that some development was 

needed to the university based model before piloting in a community setting. The programme 

was therefore adapted by the academic team in consultation with the Public Health 

Practitioners. 

Programme Development: Academic  

The academics set about adapting TII to create a new programme on DVA for 

communities. Our first challenge in programme development was that to date little is known 

about bystanders, DVA and communities (Taylor, Banyard, Grych and Hamby, 2016). 

However, bystanders may be in a position to help as there is evidence that third parties may 

witness as many as one third of intimate partner violence (IPV)i incidents (Taylor et al, 

2016). When incidents of abuse happen, in retrospect, friends and family may have seen 

warning signs but have been unable to recognise them, or know what to do (Rothman, Paruk 

and Banyard, 2018; Nick Gazzard, film, 2017). Evidence from a US general population 
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representative sample survey suggests that people are more likely to know an IPV victim who 

is a friend, family member or acquaintance rather than a distant member of their social 

networks – and therefore these are the people others are most likely to intervene on behalf of 

(Weitzman et al, 2017; Taylor et al, 2016). Indeed, the bystander literature suggest bystanders 

have more opportunity and are more likely to help friends rather than strangers (Banyard, 

Moynihan, Cares and Warner, 2014; Bennett, Banyard and Garnhart, 2014). In Weitzman et 

al’s (2017) study, 55% of those who knew IPV victims had intervened on their behalf – and 

this did not vary for race or other demographic differences. The odds for intervening were 

70% lower on behalf of an acquaintance than a family member, suggesting relationship is 

important, and common intervention strategies were offering the victim safe haven and 

sympathy, and telling the abuser to stop (less likely for women bystanders). Bystanders were 

significantly less likely to involve the authorities for IPV than for sexual assault. Perceived 

barriers to intervening were fear of physical injury (higher for women) which was three times 

more common than perceiving it to be a ‘private’ matter (women had 49% lower odds than 

men of reporting that their perception of IPV as a private matter would be a barrier to 

intervening) or fearing they had misinterpreted the situation (Weitzman, 2017). Frye et al’s 

(2012) study in urban neighbourhoods suggests that neighbourhood (putative) bystanders are 

willing to intervene with a range of victim (e.g. talk to victim, take victim to safe place), 

perpetrator (e.g. let the abuser know: you expect the abuse to stop; can be heard), and 

community-focussed actions (e.g. set up a neighbourhood group / meetings for abused 

women), and (semi)formal actions (e.g. call hotline or police). Participants rated (semi)formal 

actions and victim-focussed actions as most feasible for themselves and actions with 

perpetrators least feasible (Frye et al, 2012). Where (untrained) bystanders are present for 

physically violent IPV, it was associated with poorer victim outcomes in a rural US 
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community sample (Taylor et al, 2016). Victim outcomes are as yet understudied, and 

bystander and victim safety is a key consideration. 

Although the bystander evidence base relates predominantly to sexual assault 

prevention targeted at young adults (Storer, Casey and Herrenkohl, 2016), theorists have 

called for the ‘natural’ (Shorey et al, 2012) extension of bystander prevention into other 

related forms of violence (e.g. Banyard, 2014) and TII was designed for both sexual violence 

and DVA. However, as regards DVA-only bystander programs, there is a dearth of evidence 

(Rothman et al, 2018; Storer et al, 2016). To date we are not aware of any studies showing 

the effectiveness of specific DVA bystander programmes for university or other community 

settings. One study positively assesses a dating violence-only programme using qualitative 

methodology (Barone, Wolgemuth and Linder, 2007) and an exploratory small scale RCT in 

a college setting of a specific DVA intervention (film and workshop discussion) does show 

positive knowledge and attitude change, and potential impact on bystander prosocial 

behaviour (Rothman et al, 2018). Thus, we theorised that maintaining fidelity to the 

theoretically informed structure (Fenton and Mott, 2017) and logic model (Mott and Fenton, 

2016) of TII but making it DVA-and community -specific, with reference to the literature 

outlined above and continual input and feedback from public health practitioners along the 

way, was likely to be maximally effective. 

Underpinning rationale of the content layout for ABC 

In order to be able to intervene, bystanders must move through the stages outlined by 

Latané and Darley (1970). Thus, a bystander must notice the event, recognise it as 

problematic, be motivated to assume responsibility for helping, and possess the skills to 

safely and effectively intervene (Berkowitz, 2009). These four stages underpin the content 

layout of ABC (as derived from the original TII (Fenton and Mott, 2018a)). Sessions 1 and 2 

of the programme correspond with the first three stages for intervention and session 3 focuses 
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on stage 4. These stages incorporate the processes of change identified by Prochaska and 

DiClemente (1983) in their transtheoretical model (TTM) as applied to sexual violence 

prevention by Banyard and colleagues (2010). The application of the TTM to the original TII 

is documented in Fenton and Mott (2018a). Further, ABC integrates the well-established 

public health criteria set out by Nation et al (2003) for effective prevention, as applied to TII 

(Fenton and Mott, 2017) which relate to dosage, comprehensiveness, pedagogy, audience, 

socio-cultural relevance, implementation and evaluation. 

 Sessions 1 and 2 of ABC: noticing and assuming responsibility  

Noticing a situation as intervention-appropriate (McMahon and Banyard, 2012; Bennett et al, 

2014) is a crucial prerequisite for becoming a prosocial bystander and for the consciousness-

raising, empathy, re-evaluation and empowerment processes of the TTM. In the context of 

ABC, noticing and assuming responsibility within an intersectional gender-power analysis 

(Michau et al, 2015) pertains to understanding that it happens in one’s own community, risk 

factors, gender-role stereotyping and adherence, sexism, impacts on victims, behaviours 

along the continuum of violence, early warning signs and example behaviours (particularly 

around coercive control), and understandings about intersectional and differential identity 

experiences of DVA (Dardis, Dixon, Edwards and Turchik, 2015; Degue et al, 2014; Fenton 

et al, 2016). Some knowledge of law, such as the new offence of Coercive or Controlling 

Behaviour (above) is theoretically suggested, as a potentially empowering and motivating 

factor contributing to willingness and confidence to intervene as well as positive guardianship 

and increased likelihood of reporting. Further research on the role of law in prevention 

programming is indicated. Empathy for victims (also theorised as a protective factor for 

perpetration (Banyard et al, 2004)) and a gender-transformative approach (Dworkin, Fleming 

and Colvin, 2015) which promotes critical analysis of one’s own gender-inequitable attitudes, 

can increase responsibility and motivation to act, and impact on men’s behaviour (Casey et 
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al, 2013). Positive attitude change such as a reduction in myth acceptance and sexism are 

indicated (Amar, Sutherland and Kesler, 2012). For sexual assault programs Rape Myth 

Acceptance is a key outcome measure. Far less attention has been paid to DVA myths, but 

they, like rape myths, are thought to minimise the gravity of the problem and place 

responsibility for DVA with the victim, exonerating the perpetrator, and thus diminishing 

social support for victims (Peters, 2008). Studies are few, but men have been found to support 

DVA myths more than women, with a correlation between rape myths and DVA myths 

(Peters, 2008; Fenton and Jones, 2017). Fenton and Jones found that DVA myths were 

related to higher denial of the problem and taking less responsibility for it – and thus may 

operate as a barrier to prevention work (McMahon, 2010). We theorised that reducing DVA 

myths will increase empathy, supportive disclosure and receptiveness to prevention work, 

decrease barriers to intervention and be a protective factor for perpetration. 

Session 3 of ABC – skills training 

Bystanders must acquire specific skills for safe and effective ‘situation-specific’ interventions 

and thus confidence in one’s skills is crucial (self-efficacy) (Banyard, 2011; Bennett et al, 

2014). Skills training accords with the counter-conditioning, self and social liberation, social 

support and social rewards processes of the TTM. Modelling, through role-play, is indicated, 

and in itself can contribute to attitude change (see Fenton and Mott, 2018a). 

Integration of a Social Norms component 

In the field of DVA, studies have found that perpetrators of IPV overestimate the amount of 

IPV that others use – and these misperceptions are linked to their own abusive behaviours 

(Neighbors et al, 2010). Men may participate in maintaining and perpetuating perpetration 

within their community social networks because they believe other men support these 

behaviours (Schwartz et al, 2001; Berkowitz, 2009; 2013) and perceptions of other men’s 
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willingness to intervene has been found to be the primary predictor of men’s bystander 

behaviour (Brown and Messman-Moore, 2010). Men may also be more likely to intervene 

with perpetrators (Banyard, 2011). Challenging normative peerii support for behaviours along 

the continuum of DVA is therefore incorporated throughout ABC.  

Programme Development and Implementation: Practitioner Reflections 

Whilst academic development work was underway, the practitioners began to explore 

community readiness for implementation of the new programme.  

The initial intention was to conduct ABC training sessions with attendees at Neighbourhood 

Forums. Neighbourhood Forums were the public meetings where residents could come to 

meet with each other, councillors and service providers and these provided a great 

opportunity to engage with residents from local communities and to recruit participants to 

ABC. Ethical approval was obtained for this work and the academics presented to the 

Neighbourhood Structures, and buy-in and resource was achieved. 

We decided to share our plans for the project with those working around gender violence 

issues in the area. The community gender violence working group engaged local people and 

professionals in a co-ordinated response to gender violence locally and ran a community 

conference. 

Fenton presented at this conference on ABC which was well received and following this a 

number of attendees signed up to undertake the ABC facilitator training  indicating 

community readiness and capacity for implementation. Also speaking at the conference was 

Nick Gazzard of the Hollie Gazzard Trust and this provided an opportunity to work 

collaboratively. 
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Fostering good practitioner – academic relationships from the start was fruitful for the co-

creation of knowledge by engaging the wider community of practitioners for training and 

feedback and assessing the level of community readiness. The link with Nick Gazzard also 

proved particularly productive: we were subsequently able to recruit Nick to make a 

motivational film to be used in ABC itself, and for recruitment. In the film Nick talks about 

his experience of his daughter’s murder by her ex-boyfriend, of not being able to recognise 

the signs at the time, and thus being unable to act. The framing is one of imperative bystander 

action, of real-life tragedy happening to real ‘everyday’ people, that could perhaps have been 

prevented, and crucially is a message by a man for other men’s engagement with the issue. 

The film utilises some of the most highly rated engagement strategies for men, namely 

fatherhood and relationships (Casey et al, 2017), also a  mechanism advocated by our men’s 

advisory group (detailed below). Further, this new relationship meant that the Hollie Gazzard 

Trust was able to pilot ABC. 

Training Day 

We invited individuals still working in the area  and their local contacts to a training day to 

become ABC facilitators in the community. Approximately 30 people attended. An additional 

aim was to pilot materials thus far developed and gain practitioner feedback. 

The training day, also attended by Moss and Cooke, provided an opportunity to understand 

the differences between university culture and wider communities as well as the potential 

conflict between community empowerment ways of working and academic approaches.  

Whilst the theory behind ABC was widely accepted and welcomed there was concern over the 

interventions themselves and whether they could increase the risk of violence towards a 

victim.  
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Integration of practitioner feedback 

 1. Further men’s advisory group 

ABC was hoped to be a part of work to help address attitudes, beliefs and social norms towards 

violence and we felt that must include men because of the gendered nature of domestic abuse. 

As only one man had attended ABC facilitator training, we convened a men’s advisory group 

with a number of male colleagues to help us think about how to ensure the materials being 

used were appropriate for men.  

The men’s advisory group gave us valuable feedback, and this is integrated into the discussion 

below. 

2. Meaning of community 

TII takes the approach of fostering a shared social identity among university students that ‘as 

a student of X university’ they will act to prevent violence happening; an identity which 

transcends, but does not diminish, other identities nor intersectional experiences of violence 

(Fenton and Mott, 2017), and which overlaps with environmental space in which an 

intervention can be delivered and policy organising frameworks are situated and enforced. 

This is a pedagogical approach designed to increase motivation for intervening and within a 

time-space in which interventions are more likely to be supported. At first glance this specific 

approach appears less likely to be appropriate for members of the wider community because 

of the complexity in determining what community means – or rather, what the common 

denominator between individuals is. 

After the training day we reflected and theorised over differences between the communities 

created at universities and those in wider communities, which we had not identified initially. 
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These include differences in how they have come together, their age, academic experience  

and their cultural history. 

A common practice based approach is  to target geographical communities which experience 

poorer health outcomes. 

The significance of ‘community’ for our practitioners was connected to physical location for 

implementation - as opposed to the pedagogic concerns which had influenced the original TII 

– and therefore was conceptualised as neighbourhoods or community of place (Edwards, 

2000). Communities are understood to be personalised sets of networks, which facilitate the 

distribution of societal resources, including attitudes and information, and from which 

individuals may derive a sense of identity and belonging (e.g. Pescosolida and Rubin, 2000; 

Wellman and Wortley, 1990) and “where residents experience their society and culture” 

(Edwards et al , 2000, p.292). They may be physical, geographical or virtual and people have 

multiple identities and communities. ABC is theorised to operate as a mechanism for 

fostering, solidifying and supporting new communities who have social ties based on ending 

DVA, who will then branch out into their other communities and networks to enact 

interventions and change social norms. The notion of community raises challenges for 

intervention design, given that for maximal effectiveness interventions must be socio-

culturally relevant to target audience (Nation et al, 2003). ABC uses videoclips, data and 

materials chosen in conjunction with practitioners that are proximal and salient to the 

geographic neighbourhood population (as opposed to students) with instructions for 

facilitators to use localised data and examples as much as possible thus personalising the 

socio-cultural relevance to their participants as much as possible. Role-play modelling that 

conforms to the demographic of the audience is important in this regard. Our men’s advisory 

group gave us ideas for role-plays that could engage and give men techniques for tackling 

other men’s behaviours along the continuum – for example, tackling a friend who has 
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installed spyware, a friend who exerts financial control, a friend who cannot come out 

because he is “babysitting the kids”, and a friend telling their son to “man up”. As 

communities can often be online, we also incorporate role-play where the abuse is on social 

media. We provide role-plays scripted by professionals working in the field – one by a police 

call-handler on making a 999 call in a situation of high risk, and another calling an DVA 

support agency (NextLink) for support and advice. 

3. Safety  

Considering safety is always a major part of any intervention in gender violence work. One 

of the aims of ABC is raising awareness that domestic abuse is unacceptable and in doing so 

it is important that victims are not endangered.  We heard from a survivor who said that 

when she had been in an abusive relationship, if she had been out with her perpetrator and 

he had been challenged by a friend about his behaviour towards her, she could imagine that 

when he got home he would be suspicious and blame her and it would potentially lead to 

further violence. Others working in the field have  argued that he would probably be violent 

anyway and this would just be ‘an excuse’, however we didn’t want to put anyone at greater 

risk. We spent time discussing how to ensure ABC was safe, whether anything needed to be 

added to the training and reflecting on scenarios where it may be safer to ‘intervene’ for 

example in male only environments such as sports clubs. 

Given that high risk dangerous situations are easier to identify (notice) as one of need 

(Weitzman et al, 2017), and evidence suggests that identifying low risk, everyday sexist 

situations not explicitly linked to violence as appropriate for intervention is difficult 

(McMahon and Banyard, 2012), the issue of victim and bystander safety is a very important 

consideration. ABC contains very clear warnings from the outset that participants must not 

intervene until they have finished the skills training, that they must never intervene unless it 
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is safe, that in physically violent situations they should call the police, and sets out very clear 

examples of what interventions are and are not. We suggest that programmes must draw a 

very clear line between intervening to disrupt socio-cultural norms which foster implicit and 

explicit support for men’s violence against women, and situations in which there is very high 

risk. The knowledge and understanding of DVA and its roots in gender inequality acquired in 

sessions 1 and 2 is designed to facilitate recognition of norms which shore up abuse and 

accordingly, ABC encourages non-confrontational techniques to challenge low risk social 

situations such as ‘banter’ which normalises VAW. For example, one of the roleplays 

provided by a male practitioner at the training day explores the example of a man using the 

common phrase “I gave my missus a slap”, how this normalises abuse by sending a message 

of social acceptability regardless of whether the instigator was ’joking’, and how to challenge 

this. In situations of severe risk, ABC advocates very strongly and clearly that bystanders 

must never encourage the victim to leave and should support the victim by helping them 

access professional help, and should not challenge the perpetrator. To reinforce this, in 

session 3 we use a ‘matching scenario with interventions’ exercise in which scenarios 

graduated in risk along the continuum of violence are matched with appropriate interventions 

going from diffusion / disapproval techniques, to involving specialist services / police. 

However, there remains a grey area, where warning signs or behaviours between intimate 

partners are witnessed. We know that perpetrators are likely to overestimate social support 

for their behaviours and that this ‘false consensus’ belief, if unchallenged, reinforces the 

acceptability of their behaviour (Neighbors et al, 2010). Therefore, these norms need to be 

contested and the importance of norm change is well-recognised: challenging peer support, 

norms and myths and establishing peer disapproval of VAW are part of Hageman-White et 

al’s (2010) micro-level ecological model (also Michau et al, 2015). If bystanders can never 

intervene with perpetrators, how else can social disapproval for the behaviour be manifested 
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and how might non-abusive men help in combatting VAW? We suggest that, with caution, if 

done in a non-confrontational way and non-publicly, some challenge to behaviours within 

peer groups that constitute early warning signs can be made. For example, in session 3, we 

use a scenario set in a pub with 3 couples. One man’s humour begins to revolve around 

making his wife look foolish. Participants are asked to strategize how they might intervene, 

directly or indirectly, in the moment (e.g. using body language to show disapproval, 

reframing the remarks, distracting the perpetrator, focussing positively on the woman, not 

engaging with the humour, speak supportively to the woman in the toilet, speak to the man 

alone at the bar) or after the event (offering support to the woman, engaging friends and 

family, ‘shifting’ the man, expressing disapproval to the man)(techniques adapted from 

Berkowitz (2013)). Given that we cannot know what the victim outcome might be in the 

hypothetical scenario as imagined by the survivor (above), and in light of the lack of research 

as to victim outcomes, we can only suggest, in agreement with some of the practitioners, that 

excuses for abuse will be found in any case, and thus any potential safety issue should be 

weighed against the potential benefit and imperative of challenging norm misperceptions. It 

must be noted that worsened victim outcomes in Taylor et al’s (2016) study related to serious 

physical violence with untrained bystanders present. Further research around victim 

outcomes and safety consequent to trained bystander intervention is indicated.  

4. Potential conflict of approaches (academic v community empowerment)  

The communities we work with typically have different levels of education, literacy and 

income than we traditionally see in the university population. 

Concerns arose over language and consequent accessibility of materials and delivery 

approaches both in the training day and the men’s advisory group. As a result, the academics 

further simplified the language used on the slides and the materials were checked for 
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accessibility by the practitioners. It is part of the intervention design that experienced 

facilitators will adapt their delivery and language to their audience. We retained some of the 

more technical explanations in the facilitator notes to increase facilitator confidence. 

A more fundamental question arose as to the utility of having slides at all, as these 

more traditional academic delivery approaches might not translate well into different 

environments. However, we can only theorise that the illustrative representations employed 

as a visual pedagogic device to convey interrelated ideas and concepts - such as the use of the 

red and green people emblem used throughout to convey social norms - are of utility if 

interspersed with socio-culturally relevant and interactive activities (Nation et al, 2003). 

Further research will indicate whether delivery methods are in themselves a barrier to 

learning. 

5. Other feedback 

One further important point came from the training day, namely that this audience is far more 

likely to have children in their family and friend networks and thus we incorporated 

information about the impacts of DVA on children into session 2 and included the presence 

of children in some role-plays. 

Context: Reflection on the impact of funding and resource changes to Local Authorities 

2016-18  

Investment and funding is needed for prevention work and “funding should support social 

norm change efforts that affect individual-level change as well as at community and societal 

levels” (Michau et al, 2015, p.1681). Whilst we had achieved a positive and increasing level 

of community practitioner readiness to implement ABC, this was reversed by national 

funding cuts and subsequent diminution of capacity and resource which have fundamentally 
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affected our plans to pilot ABC in order to begin to develop an evidence base as to potential 

effectiveness.  

This work took place in a real life, complex and changing context. It was not a controlled 

environment. This presented a number of challenges to both the academic project and the 

practical implementation. Changes included national policy, changes to the Neighbourhood 

Structures and changes to staffing and to organisations. This meant that ambitions to embed 

the project have not progressed as had been intended.  

Conclusion 

This paper makes a significant contribution to knowledge about bridging the science-practice 

gap in implementing prevention work. We have detailed some of the complexities and 

challenges encountered and resolved along the journey of co-creating ABC, and areas which 

need to be informed by future research, such as victim outcomes and meanings of 

‘community’. We have shown the importance of integrated, reflective and iterative working 

between academics and practitioners in order to develop an intervention that is proximal and 

salient to its intended participants and some of the factors affecting community readiness to 

implement ABC. The next step is to pilot and evaluate in communities in order to gauge 

readiness, capacity and effectiveness, and make further improvements to the programme. 

Sufficient resources in terms of people, time, space and money are required to implement the 

programme and this is currently proving the biggest challenge. Whilst we see some positive 

moves for action at the macro level such as the draft Domestic Abuse Bill 2019, this is 

juxtaposed with the lack of resource required by the community readiness model and the 

ecological model for combatting VAW.  

Acknowledgements 



22 
 

The authors would like to thank Helen Mott for her invaluable work on the development of 

The Intervention Initiative. 

References 

Amar, A.F., Sutherland, M. and Kesler, E. (2012). Evaluation of a bystander education 

program. Issues in Mental Health Nursing, 33(12), 851-857.  

Barone, R. P., Wolgemuth, J.R. and Linder, C. (2007). Preventing sexual assault through 

engaging college men. Journal of College Student Development, 48(5), 585-594. 

Banyard, V.L. (2011). Who will help prevent sexual violence: creating an ecological model  

 of bystander intervention. Psychology of Violence, 1(3), 216-229.  

Banyard, V.L. (2014). Improving college campus-based prevention of violence against 

women: A strategic plan for research built on multipronged practices and policies. 

Trauma, Violence & Abuse, 15(4), 339-351.  

Banyard, V.L., Eckstein, R.P. and Moynihan, M.M. (2010). Sexual violence prevention: The 

role of stages of change. Journal of Interpersonal Violence, 25(1), 111-135.  

Banyard, V.L., Moynihan, M.M. and Crossman, M.T. (2009). Reducing sexual violence on 

campus: the role of student leaders as empowered bystanders. Journal of College 

Student Development, 50(4), 446-457. 

Banyard, V.L., Moynihan, M.M., Cares, A.C. and Warner, R. (2014). How do we know if it 

works? Measuring outcomes in bystander-focused abuse prevention on campuses. 

Psychology of Violence, 4(1), 101-115.   

Banyard, V.L., Plante, E.G. and Moynihan, M.M. (2004). Bystander education: Bringing a 

broader community perspective to sexual violence prevention. Journal of Community 

Psychology, 32(1), 61-79.  



23 
 

Bennett, S., Banyard, V.L. and Garnhart, L. (2014). To act or not to act, that is the question? 

Barriers and facilitators of bystander intervention. Journal of Interpersonal Violence, 

29(3), 476-496.  

Berkowitz, A.D. (2009) Response Ability: A Complete Guide to Bystander Intervention. 

Chicago: Beck & Company.  

Berkowitz, A.D. (2013). A Grassroots’ Guide to Fostering Healthy Norms to Reduce 

Violence in our Communities: Social Norms Toolkit [online]. Atlanta, GA: CDC. 

Available from: 

www.alanberkowitz.com/Social_Norms_Violence_Prevention_Toolkit.pdf [Accessed 

9 July 2015]. 

Bishop, C. (2016) Domestic Violence: The Limitations of a Legal Response, in Hilder, S. and 

V.Bettinson (eds) Domestic Violence, 2016 

Brown, A. L., and  Messman-Moore, T. L. (2010). Personal and perceived peer attitudes 

supporting sexual aggression as predictors of male college students' willingness to 

intervene against sexual aggression. Journal of Interpersonal Violence. 25(3), 503- 

517. 

Casey, E. A., Leek, C., Tolman, R. M., Allen, C. T. and Carlson, J. M. (2017). Getting men in 

the room: Perceptions of effective strategies to initiate men’s involvement in gender-

based violence prevention in a global sample. Culture, health & sexuality, 19(9), 979-

995. 

Casey, E.A., et al. (2013). Contexts, challenges, and tensions in global efforts to engage men 

in the prevention of violence against women: An ecological analysis. Men and 

Masculinities, 16(2), 228-251.  



24 
 

Coker, A.L., Bush, H.M., Fisher, B.S, Swan, S.C., Williams, C.M., Clear, E.R. and DeGue, 

S. (2016). Multi-college bystander intervention evaluation for violence prevention. 

American Journal of Preventative Medicine, 50(3), 295-302.  

Council of Europe. (2011). Convention on Preventing and Combating Violence Against 

Women and Domestic Violence (Istanbul Convention). Strasbourg: Council of 

Europe. 

ONS (Office for National Statistics). (2018). Focus on: Violent Crime and Sexual Offences, 

 England and Wales: year ending Mar 2017. London: ONS. 

Dardis, C.M., Dixon, K.J., Edwards, K.M. and Turchik, J.A. (2015). An examination of the 

factors related to dating violence perpetration among young men and women and 

associated theoretical explanations. Trauma, Violence, & Abuse, 16(2), 136-152.  

DeGue, S., Valle, L.A., Holt, M.K., Massetti, G.M., Matjasko, J.L. and Tharp, A.T. (2014). A 

systematic review of primary prevention strategies for sexual violence perpetration. 

Aggression and Violent Behavior, 19(4), 346-362.  

Dworkin, S.L., Fleming, P.J. and Colvin, C.J. (2015). The promises and limitations of 

gender-transformative health programming with men: Critical reflections from the 

field. Cutlure, Health & Sexuality, 17(2), 128-143. 

Edwards, R. W., Jumper‐ Thurman, P., Plested, B. A., Oetting, E. R., & Swanson, L. (2000). 

Community readiness: Research to practice. Journal of community psychology, 28(3), 

291-307.  

Fenton, R., Mott, H., McCartan, K., and Rumney, P. (2014). The Intervention Initiative 

Toolkit and Website [online]. Available from: 

http://socialsciences.exeter.ac.uk/research/interventioninitiative/  

Fenton, R., Mott, H., McCartan, K., and Rumney, P. (2016). A review of evidence for 

bystander intervention to prevent sexual and domestic violence in universities 

http://socialsciences.exeter.ac.uk/research/interventioninitiative/


25 
 

available at https://www.gov.uk/government/publications/sexual-and-domestic-

violence-prevention-in-universities-evidence-review 

Fenton, R. and Mott, H. (2017) The bystander approach to violence prevention: 

considerations for implementation in Europe. Psychology of Violence, vol 7 no 3, pp 

450-458. 

Fenton, R. and Mott, H. (2018a) The Intervention Initiative: Theoretical Underpinnings, 

Development and Implementation, in Sundari and Lewis (eds) Gender Based 

Violence in University Communities: policies, prevention and educational initiatives, 

Policy Press, 169-188. 

Fenton, R. and Mott, H. (2018b) Preliminary evaluation of The Intervention Initiative, 

a bystander intervention program to prevent violence against women in universities”, 

Violence and Victims, 33(4),645-662. 

Fenton, R and Jones, C. (2017) An Exploratory Study on the Beliefs about gender-based 

violence held by incoming undergraduates in England, Journal of Gender-based 

Violence 1(2) 147-168. 

Frye, V., Paul, M. M., Todd, M. J., Lewis, V., Cupid, M. and Jane Coleman, M., Salmon, C., 

and O'Campo, P. (2012). Informal social control of intimate partner violence against 

women: Results from a concept mapping study of urban neighborhoods. Journal of 

Community Psychology, 40(7), 828-844. 

Flood, M (2011). Involving men in efforts to end violence against women. Men and 

Masculinities, 14(3), 358-377. 

Gazzard, N. (2018). The Hollie Gazzard Trust [online]. Available from: 

https://holliegazzard.org/ [Accessed 5 March 2017].  

https://www.gov.uk/government/publications/sexual-and-domestic-violence-prevention-in-universities-evidence-review
https://www.gov.uk/government/publications/sexual-and-domestic-violence-prevention-in-universities-evidence-review
https://holliegazzard.org/


26 
 

Hagemann-White, C., et al. (2010). Factors at play in the perpetration of violence against 

women, violence against children and sexual orientation violence – A multi-level interactive 

model. Publications Office of the European Union, Luxembourg. JLS/2009/D4/018 

Hester, M. and Lilley, S.J. (2014). Preventing violence against women: Article 12 of the 

Istanbul Convention. In A collection of papers on the Council of Europe Convention 

on preventing and combating violence against women and domestic violence. 

Strasbourg: Council of Europe. 

Hester, M., Jones, C., Williamson, E., Fahmy, E., and Feder, G. (2017). Is it coercive 

controlling violence? A cross-sectional domestic violence and abuse survey of men attending 

general practice in England. Psychology of Violence, 7(3), 417-427.   

HM Government (2019) Transforming the Response to Domestic Abuse Consultation 

Response and Draft Bill  available at 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachme

nt_data/file/772247/Transforming_the_response_to_domestic_abuse_-

_consultation_response_and_draft_bill_-print.pdf 

Kelly, L. (1987) The continuum of sexual violence. In Women, violence and social control. 

Palgrave Macmillan, London. (pp. 46-60). 

Latané, B. and Darley, J.M. (1970). The Unresponsive Bystander: Why Doesn't He Help? 

New York: Appleton-Century Crofts. 

MacKinnon, C (1987). Feminism Unmodified, Harvard University Press. 

McMahon, S. and Banyard, V.L. (2012). When can I help? A conceptual framework for the 

prevention of sexual violence through bystander intervention. Trauma, Violence, & 

Abuse, 13(1), 3-14.  



27 
 

Michau, L., Horn, J., Bnak, A., Malika Dutt, J.D. and Zimmerman, C. (2015). Prevention of 

violence against women and girls: Lessons from practice. The Lancet, 385(9978), 

1672-1684.  

Mikton, C., Mehra, R., Butchart, A., Addiss, D., Almuneef, M., Cardia, N., ... and Raleva, M. 

(2011). A Multidimensional model for child maltreatment prevention readiness in 

low‐ and middle‐ income countries. Journal of Community Psychology, 39(7), 826-

843. 

Author cite 

Nation, M., Crusto, C., Wandersman, A., Kumpfer, K.L., Seybolt, D., Morrissey-Kane, E. 

and Davino, K. (2003) What works in prevention: Principles of effective prevention 

programs. American Psychologist, 58(6-7), 449-456.  

Nation, M., Crusto, C., Wandersman, A., Kumpfer, K.L., Seybolt, D., Morrissey-Kane, E. 

and Davino, K. (2003). What works in prevention: principles of effective prevention 

programs. American Psychologist. 58(6-7), 449-456.   

Neighbors, C., Walker, D.D., Mbilinyi, L.F., O'Rourke, A., Edleson, J.L., Zegree, J. and 

Roffman, R.A. (2010). Normative misperceptions of abuse among perpetrators of 

intimate partner violence. Violence Against Women, 16(4), 370-386.  

Pescosolida, B.A. and Rubin, B.A. (2000). The web of group affiliations revisited: Social life, 

postmodernism, and sociology. American Sociological Review, 65(1), 52-76.  

Peters, J. (2008). Measuring myths about domestic violence: Development and initial 

validation of the domestic violence myth acceptance scale. Journal of Aggression, 

Maltreatment & Trauma, 16(1), pp. 1-21. 

Powell, A. (2011) Review of Bystander Approaches in Support of Preventing Violence 

Against Women [online]. Victoria, New South Wales: Victoria Health Promotion 

Foundation. Publication P-052-V B. Available from: 



28 
 

http://www.ncdsv.org/images/VicHealth_ReviewBystanderApproachesSupportPreven

tingVAW_5-2011.pdf 

Prochaska, J.O. and DiClemente, C.C. (1984). Transtheoretical Approach: Crossing 

Traditional Boundaries of Therapy. Homewood, IL: Dorsey.  

Rothman, E.F., Pauk, J. and Banyard, V. (2018). The escalation dating abuse workshop for 

college students: Results of an efficacy RCT. Journal of American College Health, 

DOI: 10.1080/07448481.2018.1431909 

Schwartz, M.D., DeKeseredy, W.S., Tait, D. and Alvi, S. (2001). Male peer support and a 

feminist routine activities theory: Understanding sexual assault on the college 

campus. Justice Quarterly, 18(3), 623-649. 

Shorey, R. C., Zucosky, H., Brasfield, H., Febres, J., Cornelius, T. L., Sage, C., and Stuart, G. 

L. (2012). Dating violence prevention programming: Directions for future 

interventions. Aggression & Violent Behavior, 17(4), 289-296. 

Storer, H. L., Casey, E., and Herrenkohl, T. (2016). Efficacy of bystander programs to 

prevent dating abuse among youth and young adults: A review of the literature. 

Trauma, Violence, & Abuse, 17(3), 256-269. 

Taylor, E., Banyard, V., Grych, J., and Hamby, S. (2016). Not all behind closed doors: 

Examining bystander involvement in intimate partner violence. Journal of 

Interpersonal Violence, DOI: 10.1177/0886260516673629. 

Walby, S., Towers, J. and Francis, B. (2016). Is violent crime increasing or decreasing? A 

new methodology to measure repeat attacks making visible the significant of gender 

and domestic relations. The British Journal of Criminology, 6(1), 1203-1234.   

WHO (World Health Organisation) (2013). Responding to Intimate Partner Violence and 

Sexual Violence against Women. WHO Clinical and Policy Guidelines [online]. 

Switzerland: WHO Press. 



29 
 

Weitzman, A., Cowan, S., and Walsh, K. (2017). Bystander interventions on behalf of sexual 

assault and intimate partner violence victims. Journal of Interpersonal Violence, DOI: 

10.1177/0886260517696873. 

Wellman, B. and Wortley, S. (1990). Different strokes from different folks: Community ties 

and social support. American Journal of Sociology, 96(3), 558-588. 

Women’s Aid (2019) Women’s Aid responds to government’s draft domestic abuse bill 21st 

Jan 2019 available at https://www.womensaid.org.uk/womens-aid-responds-to-

governments-draft-domestic-abuse-bill/  

 

 

 

i IPV is the predominantly used term in the States. IPV is used interchangeably with DVA in this paper. When 
IPV is used it reflects the source of the study came from the US. 
ii We recognise that norms in communities may come from a range of sources (e.g. family, co-workers, 
neighbourhood leaders). When we use the phrase ‘peer norms’ in the context of ABC, we include all sources in 
community networks. 
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