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ABSTRACT 

 While most of the teachers of English around the world are non-native speakers, 

numerous cases of discrimination against non-native English speaking teachers 

(NNESTs) have been reported in the literature (Braine, 1999). The present study 

examines the perceptions of students, native English speaking teachers (NESTs), and 

non-native English speaking teachers towards NESTs and NNESTs in three Intensive 

English Programs (IEPs) from three universities in the Bekaa governorate of Lebanon. 

The study examines the similarities and differences between the perceptions of 

teachers and students and those of NESTs and NNESTs towards the definition of the 

labels NEST and NNEST, learning with NESTs and NNESTs, strengths and 

weaknesses of each of the two groups, and classroom behavior and responsibility. 

Finally, the study examines students’ and teachers’ perceptions regarding NESTs’ and 

NNESTs’ personal interactions with their students. The study administered Likert-scale 

questionnaires and semi-structured interviews for teachers and students. The findings 

revealed that for both groups, teachers are considered native if they grew up in a native 

speaking country and if they carry any of the accents of the countries of the “middle” 

(Kachru, 1982).The findings also showed that NESTs are better teachers of oral skills, 

such as pronunciation, listening, and speaking whereas NNESTs are perceived as 

better teachers of grammar and culture, more capable of predicting students’ difficulties, 

and more empathetic to the needs of students. Both groups also agreed that NESTs 

vary their use of materials more than NNESTs do and that NNESTs communicate better 

with students because they share their culture and first language and because they are 

more empathetic with them. 



4 

 

TABLE OF CONTENTS 

Page 

TITLE PAGE……………………………………………………………………… 1 

ACKNOWLEDGMENTS ……………………………………………….............. 2 

ABSTRACT………………………………………………………………………. 3 

TABLE OF CONTENTS………………………………………………………… 4 

LIST OF ABREVIATIONS……………………………………………………… 10 

CHAPTER ONE: INTRODUCTION……………………………………………..12 

 1.1 Introduction…………………………………………… …………….  12 
 1.2 Research Aims……………………………………………………… 16  
 1.3 Rationale and Research Questions…………………………….… 18  
 1.4 Structure of the Thesis……………………………………………... 20  
     
 
 
CHAPTER TWO: BACKGROUND…………………………………………….. 22  

      

2.1 The Lebanese Educational System……………………………………. 23 
 2.1.1 The Lebanese University………………………………………... 23 
 2.1.2 Private Universities………………………………………………. 24 
2.2 English Language teaching (ELT) in Lebanon………………………….. 24 
 2.2.1 ELT in University Education in Lebanon………………………. 26 
  2.2.1.1 Objectives………………………………………………. 27 
 2.2.2 Focus on Intensive English Program Courses………………... 28 
2.3 The Teaching Situation in Lebanese Universities………………………. 29 
2.4 The Situation of NESTs and NNESTs in the Lebanese Context……… 32 
 2.4.1 Number of NESTs and NNESTs……………………………….. 33 
 2.4.2 Differences between NESTs and NNESTs in ELT in Lebanon. 33 
  2.4.2.1 Qualifications…………………………………………... 33 



5 

 

  2.4.2.2 Hiring Practices………………………………………... 34 
  2.4.2.3 Roles……………………………………………………. 35 
  2.4.2.4 Pay……………………..………………………………… 35 
 2.4.3 Expectations ……………………………….……………...……... 36 
  2.4.3.1 Teachers’ responsibilities…………………………….. 36 
  2.4.3.2 Classroom Observations……………………………… 37 
 
 
CHAPTER THREE: LITERATURE REVIEW…………………………………. 39  
   
 3.1 Theoretical Framework…………………………………………….. 40  
   
  3.1.1 The Role of English in the World………………………. 41  
   
  3.1.2 Reasons for the Spread of English…………………….. 42 
   3.1.2.1Historical Reasons……………………………….. 42 
   3.1.2.2 Economic Reasons……………………………. 42 
   3.1.2.3 Demographic Reasons……………………….. 43 
  3.1.3 The Future of English…………………………………… 44 
  3.1.4 The Power of the English Language…………………… 45 
  3.1.5 Linguistic Imperialism……………………………………. 46 
  3.1.6 Ownership of the English Language…………………… 50 
   3.1.6.1 Who owns English? ........……………………... 50 
   3.1.6.2 Varieties of English……………………………… 51 
   3.1.6.3 Anglo-centrism………………………………… 52 
  3.1.7 Language Discrimination………………………………... 52  
    
 3.2 Conceptual Definitions of NES and NNES………………………. 54  
   
 3.3 The Status of NESTs and NNESTs in the English Language  
       Teaching (ELT) Profession ………………………………………... 60  
      
 3.4 Perceived Strengths of the Native and Non-native English  
       Speaking in Teachers ELT…………………………………………. 63  
    
  3.4.1 Advantages of NESTs…………………………………… 64 
   3.4.1.1 Knowledge of the L2 Culture…………………. 64 
   3.4.1.2 Command of the Language………………….. 65 
   3.4.1.3 The NEST Model………………………………. 66 
   3.4.1.4 Teaching Styles………………………………... 67  
    
  3.4.2 Advantages of NNESTs…………………………………. 67  
    
   3.4.2.1 Knowledge of L1 Culture……………………… 68 
   3.4.2.2 Command of the Language………………….. 68 
   3.4.2.3 Sharing Students’ L1……………………………. 69 



6 

 

   3.4.2.4 Understanding Students’ Difficulties and  
     Needs……………………………………………. 69 
 
 3.5 Definition of Perceptions…………………………………………… 71  
  
 3.6 Empirical Research Studies of NESTs and NNESTs…………… 72  
   
  3.6.1 Research………………………………………………….. 72 
    
   3.6.1.1 Empirical Research about Teacher  
    Perceptions………………………………………  73  
   3.6.1.2 Empirical Research about Student  
    Perception…………………………………......... 77   
 
 
CHAPTER FOUR: METHODOLOGY………………………………………….. 81  
    
 
4.1 Introduction…………………………………………………………………. 81  
       
 
4.2 Philosophical Underpinnings……………………………………………… 82  
       
 4.2.1 Definition of Paradigm…………………………………………… 83  
   
 4.2.2 The Interpretivist Paradigm that Guides the Research……...... 84 
   
4.3 Rationale behind Using Mixed Methods Research………………………. 86  
  
4.4 Research Design…………………………………………….…………….. 91  
    
 4.4.1 Context and Participants…………………………………………. 91  
    
  4.4.1.1 Students…………………………………………………. 92  
    
  4.1.1.2 Teachers………………………………………………… 93  
     
4.5 Data Collection Tools……………………………………………………….. 95  
     
 4.5.1 Questionnaires……………………………………………………. 96  
     
 4.5.2 Interviews………………………………………………………….. 100  
     
 
 



7 

 

4.6 Procedure………………….…………………………………………………. 104  
      
 4.6.1 Data collection…………………………………………………….. 104  
      
 4.6.2 The questionnaire pilot…………………………………………… 105  
    
 4.6.3 Sampling procedures……………………………………………. 110  
     
  4.6.3.1 Sampling of student questionnaire………………….. 110  
    
  4.6.3.2 Sampling of student interviews………………………. 112  
   
  4.6.3.3 Sampling of teacher questionnaire………………….. 113  
    
  4.6.3.4 Sampling of teacher interviews………….……………. 113  
  
4.7 Data Analysis………………………………………………………………... 115  
      
 4.7.1 Data Analysis Process…………………………………………... 115  
      
4.8 Questions of Trustworthiness……………………………………………… 117  
     
 4.8.1 Validity, Reliability, and Generalizability Issues………………. 117  
   
4.9 Ethical Considerations……………………………………………………… 122  
    
 4.9.1 Respect……………………………………………………………. 122  
     
 4.9.2 Voluntary Informed Consent……………………………………. 123  
     
 4.9.3 Right to Withdraw………………………………………………… 123  
     
 4.9.4 Privacy…………………………………………………………….. 124  
     
4.10 Summary…………….……………………………..………………………. 125  
    
 
 
 
 
 
 
 
 
 



8 

 

CHAPTER FIVE: RESULTS……………………………………………………. 126  
      
  
 5.1 Introduction…………………………………………………………. 125  
     
 5.2 Question 1: What are Students’ Perceptions of NESTs and  
   NNESTs?........................................................................127 
 
  5.2.1 Definition of Labels……………………….……………….. 127  
  5.2.2 Overall Learning………………………………………….. 129  
  5.2.3 Strengths and Weaknesses of NESTs and NNESTs… 135   
  5.2.4 Behavior and Responsibility……………………………. 141  
     
 5.3 Question 2: What are Teachers’ Perceptions of NESTs and  
   NNESTs?...................................................................... 146 
  5.3.1 Definition of Labels……………………………………… 146 
  5.3.2 Overall Learning…………………………………………. 150 
  5.3.3 Strengths and Weaknesses of NESTs and NNESTs….. 154 
  5.3.4 Behavior and Responsibility……………………………. 159 
  
 5.4 Question 3: Teachers’ Perceptions of Themselves Compared with    
    Students’ Perceptions of their Teachers……………… 162 
  5.4.1 Perceptions about the Definition of the Labels NESTs  
   and NNESTs……………………………………….…… 163 
  5.4.2 Overall Learning with NESTs and NNESTs…………… 165 
   
  5.4.3 Perceived Strengths and Weaknesses of NESTs and  
   NNESTs………………………………………………..… 167 
  5.4.4 Classroom Behavior and Responsibility………………. 171 
  
  5.5 Question 4: Perceptions of NNESTs compared with the  
   perceptions of NESTs…………………………………… 174 
  5.5.1 Perceptions about the Definition of the Labels NESTs  
   And NNESTs…………………..…………………….….. 174 
  5.5.2 Overall Learning with NESTs and NNESTs………….. 177 
  5.5.3 Perceived Strengths and Weaknesses of NESTs and  
   NNESTs…………………………………………………... 180 
  5.5.4 Classroom Behavior and Responsibility………………… 184 
  
 5.6 Question 5: Students’ Perceptions Regarding NESTs’ and NNESTs’  
   Personal Interactions with their Students …………….. 187 
  5.6.1 The Effect of Culture and First Language ……………… 187 
  5.6.2 Building Empathy………………………………………… 188            
  5.6.3 Motivation…………………………………………………. 189 
 
 



9 

 

 
CHAPTER SIX: DISCUSSION AND CONCLUSION………………………… 191 
  
 6.1 Students’ Perceptions……………………………………………… 191 
 6.2 Teachers’ Perceptions……………………………………………… 192 
 6.3 Corroboration between Students and Teachers’ Perceptions…. 192 
 6.4 Corroboration between NESTs and NNESTs’ Perceptions……. 193 
 6.5 Teacher-student Personal Interaction……………………………. 194 
 6.6 Summary……………………………………………………………. 195 
 6.7 What makes a Native English Speaking Teacher?...................... 195 
 6.8 Learning with NESTs and NNESTs……………..………………. 198 
 6.9 Strengths and Weaknesses of NESTs and NNESTs…………… 201 
 6.10 Classroom Behavior and Responsibility…………………………. 205 
           6.11 Teacher-student Personal Interaction………………………… 208 
           6.12 Limitations………………………………………………………….. 211 
 6.13 Implications…………………………………………………………. 214 
  6.13.1 Qualities that Teachers Must Have to be Proficient…. 214 
  6.13.2 What NNESTs Should Do to Improve Themselves….. 215 
  6.13.3 What NESTs Should Do to Improve Themselves……. 216 
  6.13.4 Collaboration between NESTs and NNESTs……….… 218 
 6.14 Suggestions for Future Studies…………………………………… 221 
 6.15 Conclusion………………………………………………………….. 222 
 
 
 
REFERENCES…………………………………………………………………… 223 
 
 
APPENDICES……………………………………………………………………. 252 
 Appendix A: Teacher Questionnaire…………………………………… 253 
 Appendix A1: Interview with Teachers………………………………… 257  
Appendix B: Student Questionnaire…………………………………………… 260 
 Appendix B1: Interview with Students…………………………………. 264 
 Appendix C: The Arabic Version of the Student Questionnaire…….. 268 
 Appendix D: Directions for the Distribution and Collection of the  
   Student Questionnaire…………………………………… 272 
 Appendix E: Consent Form……………………………………………... 274 
 Appendix F: Ethical research Form ……………………………………. 275 

 Appendix G:  Semi Structured Interview with Student Number 5….. 281 

 Appendix H: Arabic Version of Semi Structured Interview with  
           Student Number 5……………………………………...….  287 

 


